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SUBJECT:  Virtual School Annual Report 2022 -2023 

PURPOSE:  FOR INFORMATION  

 
1. INTRODUCTION  
 
The purpose of this agenda item is to provide the supportive parenting partnership with the 
annual report of the outcomes for cared for children for the academic year 2022/23, 
including key characteristics of the cohort and the structure, function, and work of the 
Virtual School team.  
 
The report provides an overview utilising, where available, both national and Northeast 
regional data sets (LAIT, NCER Jan 2023), alongside locally sourced data from our 
management information systems. 
 
 
2. RECOMMENDATION(S)  
      The Board is requested to receive the report for information 
 
3. Virtual School 
 
3.1 Role of the Virtual School, Together for Children 
 
Local Authorities have a duty to ‘Promote the education of Cared for Children’ under Section 
52 of the Children Act 2004. The Virtual School report on key performance indicators for cared 
for children to:  

• Governing Board  
• Supportive Parenting Partnership 
• TfC SLT  
• Department for Education 
• Ofsted 

 



 
 

Each local authority area in England has the statutory role of Virtual School Head (VSH), who 
supports colleagues in the local authority to discharge their role as ‘Corporate Parent’ for all 
matters related to the education of cared for children and young people.  
 
We do this by providing support, advice, training, awareness raising and constructive 
challenge to education/training providers, social care colleagues and other professionals 
through the personal education planning (PEP) process, a statutory component of the care 
plan.  
 
The role of the VSH was expanded in 2018 to include ‘Promoting the Education of Previously 
Cared for Children’ (PCfC). In 2021, VSH’s were given the additional strategic responsibility to 
‘Promote the Education of Children with a Social Worker’ (CWSW).  
 
For PCfC and CWSW we provide information, advice, guidance, and navigation to appropriate 
services to raise awareness of the educational needs of these children, however, we do not 
act in the capacity of corporate parent and therefore our role is not to monitor outcomes or 
to provide direct interventions as we do with CfC (Cared for Children). This extended 
responsibility is to expand further in September 2024 to incorporate those children and young 
people in kinship care. 
 
3.2  Educational Barriers for CfC/PCfC and Children with a Social Worker (CWSW) 
  
There are approximately 1.6 million children in England and Wales who have or have ever had 
social care interventions, which equates to approximately three children in every classroom. 
 
The vast majority of our young people have experienced significant barriers to education as 
a result of adverse childhood experiences, trauma, most commonly abuse and neglect, and 
often have attachment disorders. Whilst there is no single cause for poor educational 
outcomes for these children, they are more likely to have experienced complex family 
circumstances, domestic abuse, mental ill-health, or substance misuse and at risk of criminal 
or sexual exploitation. 
 
Most have experienced some form of educational neglect, often spanning the duration of 
their time in early years or statutory school, before coming to the attention of services who 
can support. This neglect includes, poor attendance, lack of stimulation in the home, 
multiple school moves, gaps in learning, suspensions, and exclusion; and these are often as 
a result of negative parental educational experiences leading to low parental aspiration.  
 
Outcomes for these children are poor in comparison to their peers as they are:   
• 3 times more likely to be a persistent absentee (less than 90% school attendance) 
• Children with >50% school attendance should now be identified as at a higher risk of 

safeguarding concerns, including criminal and sexual exploitation  
(Attendance Guidance, DfE 2022) 

• 10 times more likely to attend alternative provision settings 
• 4 times more likely to be permanently excluded from school 
• The majority of children in pupil referral units or similar alternative education 

placements have, or previously have had, social care involvement. 



 
 

• 50% less likely to achieve a good pass at GCSE’s compared to peers 
• 3 times less likely to study A Levels 
• Only 6% go to university compared to 27% of peers 

(DfE 2019:  Child in Need Review 
3.3 Structure of the Virtual School 
 
The Virtual school was restructured in May 2022 to provide the capacity to carry out the 
additional and extended duties outlined in the previous section. The new team was 
recruited and fully in post by September 2022 and composes five teams, each with a lead 
member of staff to provide further expertise in each phase of education. 

 
The Virtual school provides a range of information, advice, guidance, and interventions to 
cared for children and young people, their carers, school and social care colleagues and 
external professionals on a range of education-based issues. This includes: 
• Admissions 
• Attendance 
• Personal Education Planning 
• Attainment and Progress 
• Suspensions and Exclusions 
• Emotional Health and Well-being 
• Special Educational Needs and Disabilities 
• Alternative Education Provision 
• Transitions and Post 16 pathways 
 
Each of the caseworkers in the phase-based teams provide support and advocacy to 
approximately 60 children and young people and their carers, alongside advice and 
guidance for children with a social worker, previously cared for children and those in kinship 
care. 
  
In addition, the VSH also has a team of eighteen teachers who staff the TfC Tuition Service, 
under the tuition services lead. This team are fully utilised in providing additional 1:1 support 
not only for our cared for children who have more complex needs, but also the children and 
young people in the wider school population who are unable to attend their home school due 
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to medical conditions. This includes anxiety and mental health conditions which lead to 
school-based avoidance. This team also provide education and support for young parents 
during their anti-natal period and following the birth of their child. 
 
3.4.  Governance of the Virtual School 
• The board had representation this year from Headteachers /Principals from all sectors of 

education, as well as a care experienced young person, a foster carer, an LA councillor, 
and representatives from TfC strategic leads in social care and education.  

• This broad representation allowed for a range of support and challenge to the 
headteacher and Virtual School staff not only during termly meetings but throughout 
the year. 

• The full governing board held three termly meetings during the academic year and in 
addition individual governors linked with key members of the senior and middle 
leadership team to provide additional scrutiny, support, and challenge on areas of the 
school development plan. 
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4.  Virtual School Support for Children and Young People, Colleagues, and  Carers 
 
4.1 Virtual School Support for Children and Young People 
 
• Every child/young person has an assigned Virtual School caseworker, depending upon 

the school and phase of education they are in, who holds a caseload of up to sixty young 
people. 

• The caseworker is responsible for all aspects of the child/young person’s education 
planning from admission, attendance, readiness for learning, exclusions/suspensions, 
special educational Needs, and provision of alternative and bespoke education 
packages. 

• The caseworker is assigned to a school, advises the school Designated Teacher, and 
attends all Personal Education Planning meetings, they also quality assure all PEP 
documentation, ensuring statutory timeframes are met. 

• Caseworkers liaise closely with the carers and social worker for the children advising on 
issues which may arise in their education or training, particularly when a change of 
school is necessary.  

• They attend the cared for reviews, strategy meetings and care team meetings for young 
people who face more complexities in their education. 

• All staff recruited to the Virtual School have completed signs of safety training. 
• Links have been established with all groups representing the voice of the child in TfC, 

which has led to the change council’s input into the review of PEPs (Personal Education 
Planning) and the capture of the child voice. 

• Adapted student voice has proved helpful in engaging young people in education. 
Examples include:  
 
• Student not attending school- alternative education provision established to re-

engage the child with learning, and support given to re-integrate back into 
mainstream school. 

• Student struggling with emotional based school avoidance - VS (Virtual School) 
tutor provided support both in the home and when reintegrating back to school.  

• Student identified through child voice in PEP wanting to engage in woodwork 
course, course sourced, funded through pupil premium grant, and implemented.  

• Student struggling with morning lessons, alarm clock identified, and attendance 
improved. 
 

• The care experienced governor who is a member of the Change Council, attends all 
governing body meetings of the Virtual School and meets with the VSH before each 
meeting to discuss the agenda and seek views.  

 
4.2 Virtual School Support for Education Colleagues 
 
Virtual School raise awareness with school staff of the impact adverse childhood 
experiences have on a child’s ability to learn, the barriers CfC, CWSW, PCFC and those in 
kinship care face in their education and strategies to minimise these barriers.  
 



 
 

The VSH works closely with the School Improvement Officer for safeguarding when advice 
and guidance is requested, or concerns are raised. Collectively we provided the following 
support and network/training opportunities to staff in school: 
• Regular network meetings for Designated Teachers and Designated Safeguarding Leads. 
• VS training for Chairs of Governors and Headteachers on their role and responsibility for 

promoting the education of CfC/PCfC and CWSW. 
• VS training programme for education colleagues, social care colleagues and carers in 

topics such as emotional school-based avoidance, trauma and attachment, foetal alcohol 
syndrome, behaviour as a communication, relational policies, effective home/school 
partnerships and Personal Education Plans. 

• Safeguarding training programme for individual schools on safeguarding thresholds, 
improving the quality of referrals, ‘Keeping Children Safe in Education,’ roles and 
responsibilities of DSL and DT in care team meetings. 

• Regular newsletters from both the Virtual School and SIO for safeguarding. 
• Signposting to external training and awareness raising events, conferences, and meetings 
• Annual safeguarding conference. 
• The second annual Virtual School conference was held on 4th July to further explore the 

impact of adverse childhood experiences, relationship rather than behaviouralist policies 
in schools, and emotional school-based avoidance. This was well attended with 
extremely positive reviews. 

• A grant of £1000 per school was disseminated, from Pupil Premium Plus and the DfE 
CWSW Grant, in April 2023, to raise whole school awareness of adverse childhood 
experiences and how they impact on learning, developing the skills and knowledge of 
pastoral staff and to encourage whole school training. 
 
Feedback on how the grant was used by individual schools or pooled by groups of 
schools: 
 

Allocation of Spend % 
Contribution to course fees/related supply costs for courses or conferences 
attended by the Designated Teacher or Designated Safeguarding Lead 

18% 

Contribution to the delivery of whole school awareness of adverse 
childhood experiences, attachment, or trauma for all staff 

33% 

Enable time for DT/DSL to review existing policies with a focus on 
strengthening inclusion for this cohort of children 

10% 

Purchase of specific learning resources to use in school 6% 
Membership of online resource providers who support ACEs, Attachment, 
Trauma and Mental Health awareness 

2% 

Other activities – e.g., training for SENCO, TA’s, support staff 14% 
Not yet allocated, we intend to spend this funding in the academic year 
2023-24 

18% 

 
 
  



 
 

4.3 Virtual School Support to Colleagues in Social Care and Health Services 
 
Section 31 grant funding has enabled the Virtual School to strengthen our relationships with 
all social care colleagues, this includes the co-location of two staff from the VS one day per 
week to provide an advice surgery within the social care base at Sandhill. Post 16 Team also 
provide support to the Next Steps Teams in the Stansfield Centre one day per week.  
• Social care colleagues can seek advice and support around education issues for children 

and young people when they have concerns or need to understand next steps. 
• When issues are brought to our attention and support is requested, caseworkers contact 

schools on behalf of the Social Worker or carer to ensure correct protocols are being 
followed and appropriate challenge is given. Likewise, we provide the same service to 
our schools in appropriate challenge to our social care colleagues. 

• We also offer support to schools and social care colleagues in professionals’ meetings to 
facilitate a resolution to issues for children and young people in their education. 

• VSH provides briefings and offers opportunities for training for social care staff which 
has included the personal education planning process, impact of educational neglect and 
the importance of school attendance in keeping children safe.  

• VSH has attended social care team meetings to promote the support we are able to 
offer to colleagues around educational issues and the personal education planning 
process. 

• Strategic Leaders in education and social care, including the VSH, meet half termly to 
discuss children and young people facing barriers to education which have not been 
resolved through other means for those who face the most complex challenges, sharing 
information, practice and agreeing strategies to provide for multi-agency intervention.  

 
4.4 Virtual School Support for Parent/Carers 
 
VS caseworkers offer advice and guidance to parents and carers of cared for children, 
children with a social worker, previously cared for children and those in kinship care around 
a range of educational issues and navigate to services which can meet need. 
 
• Virtual school staff offer support and advice to carers and residential care staff on a 

range of educational issues such as admissions, attendance, exclusions, SEND (Special 
Educational Needs & Disability), alternative provision.  

• They will advocate on behalf of cared for children with schools and with alternative 
educational provision.  

• They support parent/carers in PEP meetings and all VS caseworkers make contact every 
term with foster carers to ensure they can identify and seek support for any emerging 
educational issues, this provides early intervention to avoid issues escalating. 

• Senior staff in the VS regularly provide educational support and guidance for adoptive 
parents and connected/kinship carers in order to support previously cared for children 
who are struggling to access mainstream school or experiencing difficulties in their 
education through unmet SEND needs. 

• Virtual School staff seek engagement with a range of parent/carer forums  
 

o Kinship and Connected Carers  
o More than Grandparents  



 
 

o Adoptive Parent Forums and support groups  
o Foetal Alcohol Syndrome Support Group 

 
• Regular attendance and involvement with carer consultative forum meetings to discuss 

and share further support the Virtual School can offer carers, as the point of contact to 
strengthen relationships within education. 

• VS facilitate workshops for parents/carers on a range of issues including the impact of 
trauma on children and their education, Foetal Alcohol Syndrome Disorder, and how to 
access support to meet their child’s needs. 

• The first Foster Carer event was held on 23rd of March, advising on strategies when 
working with schools and how to support with education, this was well attended with 
positive feedback. 

 
4.5 Virtual School Response to Extension of Duties (Children with CiN or CP plans) 
 
Following the extension to role of the Virtual School for children with a social worker (DfE 
Section 31 Grant), the team was restructured in May 2022 to add additional capacity to 
provide information, advice and guidance to professionals working with children on child in 
need and child protection plans, collectively known as children with a social worker. To raise 
awareness in the city of the disadvantages these children and young people experience, which 
impact long term on their education and life chances.  
 

• Address educational neglect 
• Improve access and inclusion 
• Improve attendance and decrease persistent absence 
• Reduce suspensions 
• Keep our children safe in schools and their communities 

 
• Caseworkers offer advice to education colleagues for this cohort of children and young 

people, alongside the work they do with cared for and previously cared for children.  
• The casework team is now phase focused, providing greater age-appropriate advice and 

expertise. 
• VS caseworkers have expanded their knowledge and expertise in the area of CiN and CP 

and a dedicated team have completed an extensive course in attachment and trauma 
awareness. 

• In all interaction with schools, caseworkers advocate on behalf of this cohort of children 
and provide professional challenge to ensure they are not unintentionally disadvantaged 
by policy and procedures.  

• The grant has also been ringfenced to explore the VS module in Liquid Logic which could 
provide for improved data and information sharing between VS and CSC colleagues. 
Discussions and investigation around aligning CSC and VS management information 
systems are ongoing.  
 

4.6 Representation 
 
The Virtual School provides representation to a wide range of local authority, education, 
and health panels, such as: 



 
 

• Vulnerable Pupils Panel  
• Dynamic Support Register 
• Children’s Partnership Commissioning Panel  
• In-year Fair Access 
• Health Partnership 
• Headteacher Forums.  

 
• When attending panels/forums, we advocate on behalf of children in our care as well as 

those children with a social worker and provide additional advice and guidance around 
their educational needs.  

• The Virtual School Head attends NHS workstream groups to raise issues of health and 
well-being which impact on CfC/PCfC and CWSW.  

• The VSH works closely with the National Association of Virtual Schools and regional VS 
colleagues to share common challenges and explore good practice, raising the profile of 
the issues which affect our children and young people. 

 
5. Cohort Characteristics 
 

• Overall, there was a total of 577 children and young people in our care for some or 
all of the academic year 2022/23.  

• Data provided in the tables in this report is the latest available validated version 
from NCER (for academic year ending in Summer 2023), for the reportable cohort of 
375 children and young people who have been in our care for 12 months or more as 
of 31st March 2023.  

• In some data sets, the reportable cohort is small so one of two children/young 
people can make a significant difference to the outcomes.  

• Locally sourced data has also been provided where possible to give an up-to-date 
context for some of our outcomes (i.e. Welfare Call), particularly in Section 5: 
Personal Education Planning of this report.  

 
5.1  Age, Gender, Special Educational Needs and English as an Additional Language 
 

 



 
 

*NCER LA Census Data 2023 (CLA 12 month) 
 
The salient points from the table above include:  
 

• There were a total of 375 children and young people in the reportable cohort  
• 41.6% of our cohort are male, slightly higher than the national picture and 58.9% 

were female. 
• 35% of our young people were in years 10-12, similar to the national picture (32%) 

with a large number transitioning to post 16 in Year 12.  
• The recorded numbers for year 13 are low due to young people leaving care during 

this year as they reach their 18th birthday.  
• The VS continue to support those Y13 young people who remain in full-time 

education to the end of the academic year toward the next steps in their education. 
 
 

 
*NCER LA Census Data 2023 (CLA 12 month) 
 
The salient points from the table above include: 
 
• 52.4% of our children and young people had an EHCP or were identified on the Special 

Educational Needs Register for additional support in school, 23.8% had EHCP’s and a 
further 28.6% had SEN support in school/college, roughly similar to national levels for 
CfC. 

• The number of children entering our care with previously unidentified needs can be 
much higher, due to educational neglect and often multiple school moves. 

• We had a small but growing number of young people who were Unaccompanied Asylum 
Seekers. In 2022-23, there were thirty-six young people in total, 8 of statutory school 
age and 28 who were Post 16. This is smaller than the national average. 

• We had significantly lower numbers of ethnic minority students in the cohort compared 
to national levels. 

 
5.2 Admissions 
 
• Schools operate their own admissions policies and criteria for oversubscription; 

however, they must give the highest priority in their criteria to a cared for or previously 
cared for child. (School Admissions Code).  

• A maintained school or academy cannot refuse to admit a child on the grounds of 
challenging behaviour, neither can they refer a cared for child to the local authority in 



 
 

year fair access protocol. If a school or academy have a space in the year group, they 
must admit within 20 days.  

• In the event that a change of school is considered essential, and the child/young person 
is not able to continue their education in their current school, VS caseworkers support 
social care colleagues and carers in identifying an alternative and suitable education 
provision and assist in the admission of any child.  

• This involves liaison with personnel in local authorities, including the Virtual School in 
the area the child/young person has moved, to gather local intelligence on quality and 
accessibility of schools and the process, and procedures for admission to mainstream or 
specialist provision. 

• The VS Lead for complex and special educational needs liaises with the SEND team in the 
receiving local authority to ensure any education health and care plan is transferred 
smoothly. 

• The VS will only agree to a school move for a child, outside of the normal phased 
transfer, if there are significant reasons why staying in their home school is not in the 
child/young person’s best interest and overrides the benefits that maintaining trusting 
relationships with adults and peers have on a child with attachment and trauma. 

• For our children who are placed with prospective adoptive parents, predominantly out 
of area, the primary and early years lead will assist the adoption team and the new 
parent in ensuring an appropriate school is found and all information is passed securely 
and within the protocols for adoption to the new school.  

• Normal phase transitions take place when our children are in nursery provision moving 
into reception, year 6 into secondary school and year 11 into post 16 provision. 

• Planned transitions are critical for children who have attachment or have experienced 
trauma in their past, it can be a time of heightened anxiety as they leave trusted adults 
to move to another educational environment.  

• The Virtual School ensures all cared for children are given a smooth transition, this 
includes everything from ensuring key information is passed between designated 
teachers in each school through the transition section of the PEP to increased visits to 
the new school environment.  

• In addition, VS staff delivers a range of transition activities to assist with smooth 
transition in three transition phases, including a comprehensive summer programme 
across three phases: nursery to reception, primary to secondary and secondary to post 
16. 

 
5.3  School Ofsted Ratings for Sunderland Cared for Children  
 
We ensure wherever possible that all cared for children and young people are educated in a 
good or outstanding provision.  
 



 
 

 
*NCER LA Census Data 2023 (CLA 
12 month) 

 
From the table above we can see that: ￼ 
• 84% of our children were educated in Good or Outstanding schools, with 14.6% in 

schools which required improvement, these predominantly being in the secondary 
sector. 

• Only 0.8% of children (2) were in schools categorised by Ofsted as Inadequate (this 
school was subsequently rated Good by Ofsted in its inspection in 2023). 

• When children and young people are educated in schools which Require Improvement, 
attention is always given to ensure the safeguarding and the care, guidance and support 
offered by the school is of a good standard. 

• 31.9% of our children are educated in schools outside of Sunderland, the majority of 
which were in our neighbouring Northeast authorities, however, our children were 
educated in 35 different local authority areas across England and Scotland last year. 

 
6.  Personal Education Planning (PEP) 
 (Please note data in this section relates to all children and young people in our care, 

not just the reporting cohort and is taken directly from the ePEP tracker on Welfare 
Call) 

 
6.1 Personal Education Planning Process 
 
• A personal education plan is a statutory requirement for every child or young person 

who enters the care of a local authority from the academic year of their third birthday 
up to their eighteenth birthday.  

•  A PEP is the process of assessing the appropriateness and quality of educational 
provision in accelerating the progress of a child/young person to close any gaps in their 
development or attainment, forming an integral part of their care planning cycle.  

• The PEP is an evolving record of what needs to happen for cared for children to enable 
them to make at least expected progress and fulfil their potential.  

• The PEP document reflects the importance of a personalised approach to learning that 
meets the child’s identified educational and developmental needs, raises aspirations, 
and maximises life chances. It is also used to provide key performance indicators which 
monitor the attendance, attainment, curriculum offer, and the well-being needs of C/YP 
in our care, as they progress through their education.  

• The PEP is reviewed once every school term for those in statutory and early years school 
or nursery settings, at regular termly intervals and every six months for those young 



 
 

people in Post 16 provision, or within 10 days of a change of education or training 
provision.  

• Welfare Call (WC) is the provider of a secure, electronic, G-Cloud system, commissioned 
by Sunderland Virtual School. It is the system we use to compile and analyse information 
before, during and after personal education planning (PEP) meetings.  

• Together for Children have three versions of the ePEP on the welfare call system, all 
under regular review to provide continuous improvement to the process:  
 

• Early Years PEP - for children who are accessing an early year's settings on a part 
or full-time basis in the two years prior to entering statutory school  

• Statutory School Age PEP - for those C/YP in reception to year 11 
• Post 16 PEP – for young people in year 12 and 13 whether they are in education, 

employment, or training, or are currently seeking a place. 
6.2 PEP Compliance 
 
It is a statutory requirement for a PEP to be initiated within 20 days of a C/YP entering care 
and 10 days after any significant change in provision: for example, a change of education 
setting.  
• PEP compliance is now consistently above 97% (improvement from 86% in 2020).  
• Performance team LCS reports are received on a weekly basis enabling early notification 

of those C/YP who are new into our care to ensure PEPs are held within 20 days. 
• There was a total of 1447 PEPs completed in the academic year 2022/23, for 577 

children and young people.  
• Children and Young People attended 249 different education and/or training provisions 

across 35 local authority areas during the year.  
• The Virtual School quality assures all PEPs and uses the information contained within to 

provide advice, support, and challenge to schools on behalf of the local authority as 
corporate parent. 

• If there were concerns in relation to the quality of a PEP, the caseworker liaises with the 
school or the Social Worker to consider how to improve.  

• 94% of all PEPS were quality assured as good, an improvement from 92% in 2021/22, 
with 6% rated as amber.  

• The average number of days from PEP meetings to completion of the PEP document was 
17.2 days, significant improvement from 21 days in 2020/21 and closer to the target of 
10 days. 

 
In the Spring of 2023, the VS reviewed the way in which it collates information through the 
PEP in order to measure not only hard outcomes such as attendance, exclusions, and 
attainment, but also softer targets which indicate when a student is experiencing 
challenges. This enabled an improved range of data requested from schools including: 
 

• Emotional health and well-being (EHWB) 
• Progress seen since the last PEP  
• Attitude to learning  
• Conduct and engagement  

 



 
 

A new system for tracking progress in the above areas on a termly basis was established to 
provide RAG ratings for all students. This assisted caseworkers to identify concerns as they 
arise and spot trends and patterns of concern, ensuring early intervention strategies were 
deployed by school and carers to minimise potential barriers to learning. 
 
6.3 Overall engagement with Education and/or Training 
 
Virtual School caseworkers now provide an overall scaling score for children and young people 
termly using the information obtained from the PEP, alongside external factors such as recent 
home move, time in our care, MSET, unidentified SEN, etc., similar to that employed in the 
signs of safety approach. 
 
 
Casework leads and the VSH quality assure the overall score with the teams and ensure 
intervention plans are in place to address emerging or persistent concerns. Scores can still be 
positive if significant recent progress has been made in addressing the identified barrier to 
learning. 
 
 

 
 

 
• 83% of our children and young people had scores which were good or better in relation to 

their overall engagement and progress in education. 
• 11% had a score which was of concern and these C/YP were closely monitored by 

caseworkers. 
• A further 6% were considered of serious concern and understandably feature in some, or 

all, of the yellow, amber, or red categories of the following measures. These young people 
are monitored by our Complex Team. 
 

6.3 Conduct and Engagement in Learning 
 
• 73% of students were presenting in school/nursery or college with positive conduct and 

engagement. A further 16% were assessed as conduct could be improved. 
• Caseworkers work closely with schools and provisions, carers, and social care colleagues 

for those students where conduct was of concern or could be improved to identify 
triggers or to identify any unmet need. 

• 11% of our children and young people were considered by schools and other 
professionals as of serious concern, these are identified and working with our complex 
team. 
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6.4 Emotional Health and Well-being (EHWB) 
 
The graph below demonstrates the assessment of the school/nursery or college/training 
provider in relation to how the child/young person is presenting on a day-to-day basis. 
• 65% were identified as presenting with positive EHWB. 
• 27% of our young people were identified as EHWB could be improved; schools monitor 

this carefully, utilising in-school counselling, nurture provision and mentoring, and where 
necessary referred the young person for assessment to external agencies (CYPS/CAMHS).  

• 7% of our young people were presenting with significant concerns around their EMHW, 
caseworkers ensured referrals for external support were in place for those of concern. 

• There were a further 2% identified as of serious concern to schools and other 
professionals, all were actively engaged with support from multi-agency and mental 
health services. 

• National research on the EHWB in school age children showed an increase in primary 
age children experiencing anxiety since the Covid pandemic of 40%. 
 
 

        
 
 
6.5 Attitude to Learning  
 
The attitude to learning score on PEPs considers the overall approach to learning within 
the classroom, effort levels shown and also in relation to any home learning. 
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• 75% of primary students and 67% of secondary were identified as having a positive 
attitude to their learning. 

• 18% of secondary and 20% of primary schools rated their students as needing to 
improve in this area. 

• 15% of secondary students and 5% of primary were assessed as being of cause for 
concern, these are being monitored carefully by caseworkers with communication 
frequent with carers and schools. 

 
6.6  Overall Progress 
 
Overall progress is measured from one PEP to another based upon the starting point of 
each individual child/young person. 
 
• 75% of primary children and 67% of secondary young people were assessed by their 

schools as making expected or above expected progress measured from their previous 
PEP data at the end of the academic year. 

• 33% of secondary and 25% of primary were making below expected progress, 
children/young people had targets set in their PEP and interventions by school and 
Virtual School put in place to close gaps in learning. 
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7. Outcomes for Cared for Children 
 
7.1  Attendance 
 

 
*NCER LA Census Data 2023 (CLA 12 month) 

From the table above the following salient points can be made: 
• Overall attendance in 2022/23 for the reporting cohort was 93.6%, 1.4% higher than 

cared for children nationally (92%) and slightly below regional CfC (94%). 
• Primary attendance was broadly in line with regional and local levels. 
• Secondary attendance was above both national and regional levels in all measures. 
• Whilst overall absence remains a concern, especially secondary school age, as the chart 

above demonstrates in most measures Sunderland cared for children’s outcomes were 
similar and, in many cases, more favourable in comparison to regional and national CfC 
levels. 

 
7.2  Suspensions and Exclusions  
 
Phase Cohort Suspension rate 
All CfC Sunderland 9.72 

Regional 15.8 
National 12.8 

Primary CfC Sunderland  3.6 
Regional 1.8 
National  3.5 

Secondary CfC Sunderland  14.6 
Regional  27.7 
National  20.1 

 
*NCER LA Census Data 2023 (CLA 12 month) 

 
 

Phase Cohort Overall 
Attendance 

Unauthorised 
Absence 

Persistent 
Absence  
(more than 
10%) 

Severe 
Absence 
(more than 
50%) 

All CfC Sunderland 93.4% 1.9%% 17.2% 3.8% 
Regional 94% 3% 17% 4% 
National 92% 3% 19% 4% 

Primary 
CfC 

Sunderland  96.7% 0.4% 8.9% 1% 
Regional 97 1% 7% 1% 
National  96% 1% 10% 1% 

Secondary 
CfC 

Sunderland  91.4% 3% 23.4% 5.8% 
Regional  90% 4% 24% 6% 
National  90% 4% 25% 7% 



 
 

From the table above the following salient points can be made: 
• Overall, the suspension rate for Sunderland CfC was 9.72.  
• Sunderland cared for children had a lower suspension rate than regional and national 

cohorts, with the exception of primary age children who had a higher rate than regional 
CfC. 

• By far the largest number of suspensions, 62%, were as a result of persistent disruptive 
behaviour, followed by 21% physical assault on a pupil and 16.5% verbal abuse to an 
adult. 

• Of the pupils excluded this year, only two were primary age pupils, both children with 
significant social emotional and mental health needs and have now been through formal 
statutory assessment and are now in appropriate specialist education provision.  

• The vast majority 80% of suspensions were in year groups 9-11, there was a higher 
number of male to female split, but not significantly so. 

• 60% of those young people suspended had an identified SEND need, 5% with an EHCP 
and 54% on the SEND support register. 

• In 2022/23 there were no permanent exclusions of a cared for child. 
 

7.3 VS Concerns around Attendance and Suspensions 
 
• The increase in secondary C/YP who were refusing to attend school or who were 

persistent absentees, predominantly key stage 4. 
• There has been a national and local increase in secondary students refusing to attend 

school or who are persistent absentees, predominantly Key stage 4, and since the Covid 
pandemic we have seen a sharp increase in students with anxiety emotionally based 
school avoidance. 

• Pressure for places is building within the special school sector and with alternative 
education providers, this is especially so when children are moving in or out of the 
Sunderland area needing specialist or alternative education provision, especially when 
they do not have an education, health, and care plan (EHCP). 

• Pressure for places building within the specialist schools and alternative education 
providers. 

• Lack of capacity for children moving in or out of the Sunderland area needing specialist 
education provision mid academic year. 

• Behaviour policies within certain Academy Trusts and schools which disproportionately 
disadvantage cared for children and young people, i.e. those who follow zero tolerance 
policies. 

• Pressure on school budgets leading to an increase in requests for funding from the VS for 
the provision of teaching assistants, alternative provisions and 1:1 support for individual 
students who refuse to attend, whose conduct is challenging, are awaiting assessment, 
or to avoid permanent exclusion. 

• Increase in numbers of Unaccompanied Asylum-seeking young people (UASC), some 
with little prior engagement in education in their home country, arriving mid-year 
presenting challenges with access to English as a second or other language (ESOL) and 
capacity in local colleges. 
 

 
 



 
 

7.4 VS Support for attendance 
 
• Attendance was monitored daily by Welfare Call, a service which telephones the child’s 

school to check they were present. If the child was absent, they seek the reason for 
absence and record this on the live system. 

• Casework Leads monitored attendance daily for those children who are of concern and 
weekly with their team on a case-by-case basis, to ensure early intervention, advice and 
next steps are given to carers, schools, and social worker to improve attendance.  

• Attendance issues were quickly flagged up on PEPs if they are of concern and targets set 
at the PEP meeting, where appropriate. 

• VS caseworkers support schools in making referrals to the Vulnerable Pupil Panel for 
those pupils with emotional school-based avoidance, or those who have disengaged 
with mainstream provision, to ensure referrals for local authority commissioned 
alternative provision is detailed and appropriate provision is identified.  

• Virtual school staff are working closely with social care colleagues and colleagues in SEN 
to provide for timely planning of any area move. 

• Associate Teachers within the Virtual School provide 1:1 tutoring whilst children are 
awaiting access to alternative provisions, should they be unable to access their named 
school, or to support reintegration back to school following a long-term absence. 

• Additional support the VS funds is through the retained funding from the Pupil Premium 
Grant and the Recovery Premium Grant from the DfE. 

 
7.5 VS Support to avoid Suspension and Exclusion  
 
• Support and professional challenge around the use of suspensions was given before and 

during reintegration meetings, which were attended by caseworkers to ensure school, 
carers and the young person are clear on the support needed to prevent further 
occurrences or escalation to exclusion. 

• Targets around conduct and engagement were becoming more explicit in PEPs and swift 
referrals instigated by caseworkers for Formal Statutory Assessment to identify any 
unmet SEND, particularly related to Social, Emotional or Mental Health (SEMH) needs.  

• Caseworkers worked with carers, schools, and alternative providers to find bespoke 
solutions which support the child to reengage with learning and the school to maintain 
and support the child to remain on their school roll. 

• VS supported 16 young people in school this year through the provision of a teaching 
assistant whist awaiting formal statutory assessment, to support the child to remain in 
school and reduce the risk of permanent exclusion. 

• Support was provided for schools to identify and submit referrals to alternative 
education placements through the Vulnerable Pupils Panel, for those who require 
alternative commissioned education provision.  

• Challenge and support are ongoing with new Multi-academy Trusts moving into the 
area, who may initially implement zero tolerance policies, which can lead to a lack of 
inclusion for our children in Sunderland.  

• Support was given to social care colleagues, through the Sandhill Surgery, to upskill 
knowledge and the signposting they needed to effectively challenge in situations where 
unmet need led to a pattern of suspension. 



 
 

• Virtual Schools in the Northeast area are reporting their first permanent exclusions (PEX) 
taking place this year, with a rise in challenging behaviours, a shortage of appropriate 
alternative education places, and special school provision which is full.  

• In Sunderland there were eight serious incidents this year which may have resulted in a 
permanent exclusion and were avoided through the intervention of VS staff in 
supporting the child and the school through the construction of bespoke education 
packages. 

 
7.6  Attainment  

* The following data tables have been taken from NCER LA Census Data (CLA 12 
month) validated data for 2023 
 

7.6.1 Early Years Outcomes 
 
 

 
 
From the above table the following salient points can be noted: 

• There were 14 children in the cohort assessed using the early years foundation 
stage profile at the end of reception Year 

• 35.7% of children in Sunderland achieved a good level of development (GDL) 
• This is 6.7% higher than the national average (31%), and on par with regional 

(36%)  
• Particular strengths are in Communication, Literacy, Understanding the World, 

and a Good Level of Development was achieved in All Goals (35.7%), above that 
of national and regional levels. 

 
  



 
 

7.6.2 Phonics Year 1 
 

 
From the above tables the following salient points can be noted:  

• 19 children were assessed in phonics, which is completed at the end of year 1. 
• 57.9% of pupils in Sunderland achieved the threshold mark of 32, above that of 

national (50%) and regional cohorts (50%). 
• By the end of the key stage (year 2) 83% of our children had met the threshold 

mark for phonics.  
• The newly established early years and primary team, through their monitoring of 

termly data on attainment and progress and attendance at PEP meetings, provide 
greater support and challenge to ensure targets for inclusion within school 
interventions are specific within PEPs. 
 
 

7.6.3 Key Stage 1 

 
From the above tables the following salient points can be noted:  
• There were only 13 children in our cohort at the end of KS1 (year 2) 
• 38.5% met the expected standard or above in reading, slightly below the national level 

of 40% and above the regional cohort 36% 
• 15.4% of pupils achieved the expected standard in writing, significantly below the 

regional and national average for cared for children  
• 27.1% of our children achieved the expected standard in maths, again below the 

national and regional levels.  
 

 
  



 
 

7.6.4 Key Stage 2 Outcomes 
 

 
From the above tables the following salient points can be noted:  
There were 25 pupils in the reportable cohort at the end of KS2: 
• 52% achieved the expected standard or above in reading, 4% higher than national and 

2% lower than the regional average.  
• In writing, 44% achieved the expected standard or above, 2% higher than national 

average and 9% below that of regional cohort 
• In maths, 60% of our children achieved the expected standard or above, 16% higher 

than National at 44% and 2% higher than regional at 58%.  
• The combined measure for KS2 of reading, writing and maths was 32%, equal to that of 

the national, although significantly below the regional average of 43%  
• Grammer, punctuation, and spelling (50%) was broadly in line with regional (51%) and 

significantly above that of national levels (44%) 
 
 

7.6.5 Key Stage 4 Outcomes 
 

  
* Source: NCER LA Census Data 2023 (CLA 12 month) 

 
*Source: LAIT data 2023 

From the above tables the following salient points can be noted:  
• There were 46 pupils in the reportable cohort (those who had been in our care for 12 

months or more) at the end of KS4. 



 
 

• Attainment 8 score of 21.7, was 1.8 points higher than the national cohort at 19.9, and 
0.5% above the regional cohort, (attainment 8 score is across eight subjects including 
Eng & maths). 

• The English Baccalaureate average point score was 1.67, marginally higher than the 
national (1.62) and slightly lower than the regional (1.7) point scores, (EBacc is a suite of 
subjects which includes English, maths, science, a humanities subject, and a modern 
foreign language). 

• 27.9% achieved a grade 4 or more in English and Maths in Sunderland, 5.5% above that 
of regional cohorts, 3.3% above statistical neighbours and 5.8% above the national 
performance in this measure. 

• 15.2% of our cared for children achieved a grade 5 or more in five GCSE subjects 
including English and maths, which is 5.2% higher than national and 4.2% higher than 
regional cohorts. 

• 79.2% of our young people in Sunderland achieved any qualification at grade 4 or 
equivalent, higher than national (73%) and regional (76%). 
 

7.6.6 Support from the Virtual School to Raise Attainment 
 
• The increased capacity of caseworkers in the summer of 2022 afforded greater support 

and challenge across all key stages through attendance at all PEP meetings. 
• The VS recruited specialist Early Years and KS1 primary teachers to provide targeted 

1:1 and small group interventions to close gaps in learning and improve outcomes at 
lower primary age. 

• CPD (Continuing Professional Development) was delivered to both primary and 
secondary casework teams around national assessment requirements. 

• Senior Lead in the VS attended the majority of Y11 PEPs and Y6 PEP meetings with the 
caseworker to ensure appropriate challenge is given to schools when academic 
intervention was required, and to offer targeted additional 1:1 teaching support by VS 
teachers. 

• Quality assurance and moderation of PEP’s took place with increased focus on 
attainment and progress data and the tracking of in school support for 
underachievement.  

• A new tracking document was established to gather progress measures around 
engagement and conduct, attendance, emotional health and well-being and attitude to 
learning with data from extracted from PEPs, this was then analysed for targeted early 
intervention.  

• VSH held termly meetings with casework leads to review pupil progress, supervision by 
casework leads with their team occurs every two weeks using the new tracker. 

• An intervention programme has been developed to provide 1:1 tutoring through the 
national tutoring programme for children who require additional support from lost 
learning due to the pandemic and educational neglect.  

• The intervention programme was introduced initially for year 11 and year 6 pupils 
underachieving in English and/or maths. This was extended to all year groups in Spring 
of 2023.  

• Tuition 1:1 was delivered for the following groups of learners: primary, complex 
secondary, UASC pre and post 16, Year 11 and resit maths and English post 16.  



 
 

• Intervention programme has ensured 91 students this year have received 1:1 tutoring to 
close gaps in knowledge in English and/or maths at KS4, reading, writing and/or maths at 
KS2, and phonics intervention at KS1. 

• Weekly tuition meetings ensures efficiency and effectiveness of the many strands of 
tuition currently in operation.  

• Sixteen teaching assistants were funded by the Virtual School to work in schools to 
reduce the risk of permanent exclusion for these children and to ensure individual 
students were able to access the curriculum whilst awaiting formal statutory 
assessment. 

• The Virtual School commissioned seven alternative education provisions this year for 
young people who were unable to manage within their mainstream school, to ensure 
they were able to re-engage with appropriate learning– this included the provision of 
both English and maths.  

• Funding for ten young people to attend specialist schools or provisions was made 
available by the Virtual School whilst they were awaiting an EHCP, or the availability of a 
specialist school place, through pupil premium plus grant and the recovery premium. 

• A thrive target for the secondary caseworker to coordinate the Raising Aspirations 
Programme (NERAP) resulted in an initial twelve young people (Y7-Y11) participating in 
the Choices Together Programme, giving young people access to higher education 
experiences, including mentoring to encourage aspirations for higher education. 

 
8. Post 16 Pathways 
 
8.1  Transition Support for Year 11 into Post 16 Pathways 
 
• VS transition mentor role focuses on Y11 Post 16 pathway plans, particularly for those at 

risk of not accessing education, employment, or training (NEET), to support their 
transition onto Post 16 provision and this mentoring continues as they settle in to the 
first term of Year 12.  

• Transition mentor developed strong links with young people, schools, TfC careers team, 
secondary caseworkers, and carers to support Year 11s with preparation for transition, 
including support to open days and making applications.  

• The team developed a retention tracker which is regularly reviewed at Post 16 meetings, 
identifying patterns of engagement and barriers to learning.  

• Th vast majority of year 11s had clear post 16 plans in place by the end of the academic 
year and the transition mentor supported their enrolment at colleges and with training 
providers or with applications for apprenticeships or employment in year 12. 

• Transition mentor meets regularly with young people in their college setting during 
Autumn term of year 12, and accompanied young people to interviews and visits to 
provisions when changing pathways. 

• Due to the nature of the cohort this requires a personalised approach to ensure 
successful outcomes on an ongoing basis.  

• The impact of transition work is demonstrated by the positive retention figures for year 
12 (below).  
 

  



 
 

8.2    NEET Reduction 
 
All 16/17-year-old students have PEPs and are supported by the Post 16 Team in the Virtual 
School to maintain their engagement in education, employment, or raining (EET). 
 
The VS was successful in its application to be included in the DfE pupil premium post 16 pilot 
and received a small grant from the DfE to provide additional support to our Post 16 young 
people. This enabled procurement of bespoke approaches to meet individual needs to boost 
confidence and promote wider achievement including: 
 

• Additional capacity in the Post 16 team to provide NEET support 
• 1-1 tuition for those students needing additional support with functional skills 
• Bespoke training and work experience opportunities  
• Engagement with local employers and training providers to develop tailored offer, 

including work experience.  
• EAL provision and training. 

 
• A tracker of summer results and analysis was completed identifying which students still 

required maths and English intervention and support. 
• A cohort of students were identified to determine potential engagement and allocated 

with intervention, including 1:1 teaching, now running effectively and reviewed weekly.  
• Six out of eight of the Y12 young people continued to access tuition for maths and 

English, and incentives continue to be provided based on attendance and engagement.  
• Springboard training provision worked in partnership with the VS to establish an 

examination centre for functional skills, supporting young people in assessments in 
maths and English.  

 
The year 12 pilot cohort for 2022/23 contained sixty young people. 

 
Retention rates Year 12: Nov 2022 July 2023 
Further Education 34 31 
Training 7 13 
Employment 1 3 
Apprenticeship 2 2 
NEET 16 11 

 
• Additional capacity through the restructure afforded for caseworkers to improve liaison 

and support to 35 colleges, training providers and employers to support our cared for 
young people.  

• The expansion of the team and increased hours enabled more intensive support to our 
young people who are not in education, employment, or training (NEET) and those who 
are at risk of leaving their education/training placement. 

• NEET mentoring involves home visits to offer information, advice and guidance, multi-
agency working to support, exploring options, accompanying on visits to local providers, 
interview preparation and in some case creating bespoke programmes to meet the 
needs of the individual that cannot be met by mainstream provision. 



 
 

 
Barriers to our young people not engaging in Education, Employment or 

Training (many experience more than one barrier) 
Criminal Exploitation 7 
Mental health 6 
History of non-engagement in statutory education 11 
UASC new into care 4 
SEND 4 
Substance misuse 5 
Teenage Parent 2 

*It is important to note that a significant number of cared for young people 
currently engaging in EET are also experiencing and overcoming multiple barriers 
to engagement 
 

• VS Post 16 leads also established a multi-agency NEET support panel “Solutions for post 
16 cared for young people, care leavers, and care experienced panel” to review young 
people not in education, employment or training or complex cases at risk of becoming 
NEET, to ensure they have wrap around support, advice, and guidance to improve 
participation.  

• The purpose of this panel is to find creative solutions for our Post16 hard to reach young 
people who are NEET, and to improve retention in EET using a multi-disciplinary 
approach. 

• Joint working between the VS, next steps, careers, positive activities co-ordinator, and 
colleges has improved significantly as a result and the panel meets monthly.  

• There have been 9 meetings this year and progress includes: bespoke support through 
positive activities, timely information sharing, lifts being provided by activity co-
ordinator to get to training, which has increased attendance and improved retention.  

• Post 16 leads have been working from Stanfield Centre one day per week since 
November 2022, this has enabled more joint working with social care colleagues. 

• 23 young people have had positive outcomes as a result of NEET panel, including 
progressing into EET, supporting retention, engaging in positive activities. 

• A colleague from next steps trained in Century Learning to enable initial informal 
educational offer for young people not ready for EET, with a view to progressing into 
more formal EET. This colleague also offered a programme of positive activities to 
engage hard to reach young people. 

• Five complex young people have engaged in bespoke support/tuition/positive 
activities/mentoring, and it has been agreed that this be classed as re-engagement 
provision rather than NEET, in line with other regional Virtual Schools and the careers & 
NEET Team.  

• At the end of the academic year 80% of 16/17-year-olds were in education, employment 
or training, participation rates were the highest since Post16 team came into post. 
  

 
 

Jun-20 Jun-21 Jun-22 Jun-23
EET 50% 66% 72% 80%
NEET 50% 33% 28% 20%



 
 

8.3  Unaccompanied Asylum-Seeking Children (UASC) 
 
• We had 36 young people in our care in 2022/23 as a result of seeking asylum, sixteen 

left care as they turned 18, twelve are in Y12, seven in Y11 and one in Y10.  
• 50% of the UASC cohort became cared for during this academic year. 
• Many of our young people are living in areas outside of the Northeast which increases 

the challenges of obtaining appropriate ESOL provision. 
• Recent experience with UASC young people accommodated out of area led to new 

process and guidance and tighter communication between Vs and CSC Colleagues on 
their admission.  

• Staff work closely with social care colleagues on provision for this group of students 
through a personalised supported approach with their transition into schools/colleges.  

• This involves a joint approach across local authorities, alongside targeted interventions, 
and multi-agency support. 

• Staff have attended 4 regional USAC forums over the year to share best practice with 
other virtual schools. 

• A core offer of education is in place from the VS for all UASC students, whether they live 
in or out of our area, the offer is instigated as soon as the young person enters care and 
is set up whilst awaiting provision to be identified. 

• Core education offer includes: 
 

• Supply of a laptop and access to Wi-Fi  
• Flash Academy assessment of language and prior learning 
• ESOL online tuition sessions  
• 1:1/small group tutoring, where this can be facilitated 
• Support from the team to access school and/or college provision. 

 
• During the year eighteen laptops were issued, fifteen young people engaged with Flash 

Academy, 5 engaged with TLC live online tuition, and two engaged with Targeted 
Provision one to one tuition. 

• Flash Academy is now fully embedded, and a new member of the associate teaching 
staff is fully trained to deliver initial assessment process and to set and monitor 
progress. 

• Flash/ESOL interventions ran throughout summer holidays for UASC to ensure 
knowledge gained was not lost over break, nine UASC young people engaged in tuition 
over the summer holidays with !00% attendance.  

• VS associate teachers delivered in the young people’s homes, in settings including 
Monument View, YMCAs in Sunderland and Chester le Street and Harbour View.  

• Virtual school continue to provide one secondary school in Sunderland with a bespoke 
package of support to ensure 3 of our UASC students, and the staff who teach them, 
have the support they need around EAL. This includes all of the above, plus staff training 
from an ESOL specialist and small group in-school tutoring by the VS specialist ESOL 
teacher. 

• Due to an increase in UASC students, with a wide variety of educational experiences and 
prior learning, the VS Post 16 Leads are in the process of exploring a new vocational 
study programme to meet the needs of this group of learners, and are in the initial 



 
 

stages of setting up, in collaboration with Springboard Training, a vocational pathway for 
post 16 UASC young people.  

• Three young people have visited Springboard provision to explore this as a vocational 
option and are awaiting taster sessions and a further two young people have offers to 
start a full-time study programme in September 2023 with ESOL support provided by the 
Virtual School.  

 
8.4  Raising Aspirations for Care Experienced 18-year-olds 
 
• The post 16 team introduced an education review meeting for year 13’s who turned 

eighteen before the end of the academic year to support young people and their PAs 
with transition to Year 14.  

• Work is ongoing with next steps and the personal advisors to share higher education 
opportunities and engage in joint working to support HE aspirations through the Choices 
Together Programme, through the regional Pilot to support care experienced students 
from further to higher education.  

• Post 16 caseworkers attend the Northeast Raising Aspiration Partnership (NERAP) and 
the Care Experienced Student Steering Group.  

• Regular meetings with NERAP and post 16 leads support cared for young people toward 
the Choices Together programme, to raise aspirations and promote higher education. 

• Virtual School and next steps jointly fund travel university open days. 
 

8.5   Sharing Good Practice  
• Post 16 leads met with Durham and Northumberland colleagues who are also amongst 

the pilot authorities for the pupil premium post 16 grant, to discuss best practice and 
challenges in the post 16 landscape. 

• Information on Northeast college and summer activities shared for young people 
throughout the region, good practice shared relating to transition and SEND. 

• Post 16 lead also attends the national post 16 steering group and been asked to take on 
the role of Regional Lead for Northeast region. 

• Leads have instigated and are supporting a regional post 16 UASC steering group which 
meets on a termly basis, with all fourteen North East Virtual Schools involved. 

• Positive outcomes from the steering group include the sharing of practice for ESOL 
provision for our young people who live in neighbouring authorities; closer working links 
to support with complex young people across borders and initiatives in developing 
capacity and provision for ESOL.  
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